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Independent Auditor’s Report 

To the readers of  
Botany Downs School’s 
Financial statements 
For the year ended 31 December 2021 

The Auditor-General is the auditor of Botany Downs School (the School).  The Auditor-General has appointed 
me, Wayne Tukiri, using the staff and resources of RSM Hayes Audit, to carry out the audit of the financial 
statements of the School on his behalf.   

Opinion 

We have audited the financial statements of the School on pages 3 to 19, that comprise the statement of 
financial position as at 31 December 2021, the statement of comprehensive revenue and expense, statement of 
changes in net assets/equity and statement of cash flows for the year ended on that date, and the notes to the 
financial statements that include accounting policies and other explanatory information. 

In our opinion the financial statements of the School:  

 present fairly, in all material respects: 

- its financial position as at 31 December 2021; and 

- its financial performance and cash flows for the year then ended; and 

 comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector Public Benefit Entity (PBE) Standards Reduced Disclosure Regime. 

Our audit was completed on 31 May 2022.  This is the date at which our opinion is expressed. 

The basis for our opinion is explained below.  In addition, we outline the responsibilities of the Board and our 
responsibilities relating to the financial statements, we comment on other information, and we explain our 
independence. 

Basis of opinion 

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the 
Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the 
New Zealand Auditing and Assurance Standards Board.  Our responsibilities under those standards are further 
described in the Responsibilities of the auditor section of our report. 

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 
opinion. 



Responsibilities of the Board for the financial statements 

The Board is responsible on behalf of the School for preparing financial statements that are fairly presented and 
that comply with generally accepted accounting practice in New Zealand.  The Board of Trustees is responsible 
for such internal control as it determines is necessary to enable it to prepare financial statements that are free 
from material misstatement, whether due to fraud or error.  

In preparing the financial statements, the Board is responsible on behalf of the School for assessing the 
School’s ability to continue as a going concern.  The Board is also responsible for disclosing, as applicable, 
matters related to going concern and using the going concern basis of accounting, unless there is an intention to 
close or merge the School, or there is no realistic alternative but to do so. 

The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, arise from 
section 87 of the Education Act 1989.

Responsibilities of the auditor for the audit of the financial statements  

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are free 
from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes our 
opinion.  

Reasonable assurance is a high level of assurance but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when it 
exists.  Misstatements are differences or omissions of amounts or disclosures and can arise from fraud or error.  
Misstatements are considered material if, individually or in the aggregate, they could reasonably be expected to 
influence the decisions of readers taken on the basis of these financial statements. 

For the budget information reported in the financial statements, our procedures were limited to checking that the 
information agreed to the School’s approved budget. 

We did not evaluate the security and controls over the electronic publication of the financial statements.  

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 
judgement and maintain professional scepticism throughout the audit.  Also: 

 We identify and assess the risks of material misstatement of the financial statements, whether due to 
fraud or error, design and perform audit procedures responsive to those risks, and obtain audit evidence 
that is sufficient and appropriate to provide a basis for our opinion.  The risk of not detecting a material 
misstatement resulting from fraud is higher than for one resulting from error, as fraud may involve 
collusion, forgery, intentional omissions, misrepresentations, or the override of internal control. 

 We obtain an understanding of internal control relevant to the audit in order to design audit procedures 
that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the 
effectiveness of the School’s internal control. 

 We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 
estimates and related disclosures made by the Board. 

 We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 
and, based on the audit evidence obtained, whether a material uncertainty exists related to events or 
conditions that may cast significant doubt on the School’s ability to continue as a going concern.  If we 
conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report to 
the related disclosures in the financial statements or, if such disclosures are inadequate, to modify our 
opinion.  Our conclusions are based on the audit evidence obtained up to the date of our auditor’s 
report.  However, future events or conditions may cause the School to cease to continue as a going 
concern. 



 We evaluate the overall presentation, structure and content of the financial statements, including the 
disclosures, and whether the financial statements represent the underlying transactions and events in a 
manner that achieves fair presentation. 

 We assess the risk of material misstatement arising from the payroll system, which may still contain 
errors.  As a result, we carried out procedures to minimise the risk of material errors arising from the 
system that, in our judgement, would likely influence readers’ overall understanding of the financial 
statements. 

We communicate with the Board regarding, among other matters, the planned scope and timing of the audit and 
significant audit findings, including any significant deficiencies in internal control that we identify during our audit.  

Our responsibilities arise from the Public Audit Act 2001.

Other information 

The Board of Trustees is responsible for the other information.  The other information includes the statement of 
responsibility, board member list, analysis of variance, and kiwisport report, but does not include the financial 
statements, and our auditor’s report thereon. 

Our opinion on the financial statements does not cover the other information and we do not express any form of 
audit opinion or assurance conclusion thereon. 

In connection with our audit of the financial statements, our responsibility is to read the other information.  In 
doing so, we consider whether the other information is materially inconsistent with the financial statements or 
our knowledge obtained in the audit, or otherwise appears to be materially misstated.  If, based on our work, we 
conclude that there is a material misstatement of this other information, we are required to report that fact.  We 
have nothing to report in this regard. 

Independence 

We are independent of the School in accordance with the independence requirements of the Auditor-General’s 
Auditing Standards, which incorporate the independence requirements of Professional and Ethical Standard 1: 
International Code of Ethics for Assurance Practitioners issued by the New Zealand Auditing and Assurance 
Standards Board.   

Other than the audit, we have no relationship with or interests in Botany Downs School. 

Wayne Tukiri 
RSM Hayes Audit 
On behalf of the Auditor-General 
Auckland, New Zealand



Strategic Aim Goal 1: Enhance high quality Future Focused Teaching & Learning
● Develop  a localised curriculum
● Embed Learner agency
● Grow staff professional capability for continuous improvement for student achievement
● Have a clear focus on what supports the progress of all learners

Goal 2: Practices are inclusive , respectful and culturally centred
● Embrace our bicultural heritage and be identifiable as a school of Aotearoa
● Extend cultural understanding and opportunities for all learner/akonga

Goal 3: Foster Inclusive and collaborative partnership with our community based upon shared goals and values
● Invite our community to participate in shared learning experiences and wider school events
● Develop more effective communication pathways for our community to grow partnerships with families/whanau and the

community to support and enhance students' learning.

Annual Aim (BDS
expectation)

75% of all students at every level will achieve at or above the National Curriculum expectations in Reading, Writing and Maths

Target 75% of all students in each Year level are achieving at or above curriculum level expectations in Reading, Writing and Maths.
75% of all students in our Maori and Pasifika cohorts are achieving at or above curriculum level expectations in Reading, Writing and
Maths.
All students identified as priority learners have made positive/upward progress (shift) in curriculum sub-levels.

Baseline Data Groups Reading (% at/above) Writing (% at/above) Maths (% at/above)

Year 1 100 100 100

Year 2 61 64 74

Year 3 80 53 71

Year 4 89 78 80

Year 5 79 74 72

Year 6 74 75 75



Maori 74 63 68

Pasifika 71 68 58

Actions (what did we do?) Learning In Lockdown - Term 3 and 4 for Reading, Writing and Maths

From August 2021 (Term 3), Year level teams adjusted their planning and teaching approach to suit Covid Alert Level 4 then Alert Level 3 lockdowns. This
included a variety of effective strategies to deliver differentiated programmes to cater for all students.

At home learning included online meetings, lessons, follow up activities and the use of hard packs of learning for those who chose this option. School devices
(chromebooks and ipads) and hard packs were delivered to those in need. Teachers provided feedback to students on their completed work to guide their
learning and understanding. Teachers were able to follow up on students who weren’t engaging in learning and this was reinforced by Our Deputy Principals
when necessary.

During Alert Level 3 lockdown we had 4 active student bubbles on site who worked on online activities set by their teachers, attended online class meetings
and worked with their bubble teachers.

With support from class teachers, Team Leaders and Deputy Principals (SENCO) our Learning Support Coordinator (LSC) identified students who had
difficulty engaging with home learning and required extra support. This involved our Teacher Aides providing online meetings with students to help with their
home learning. This was a successful pathway for targeted students and priority learners.

In conjunction to this our ESOL coordinator provided appropriate activities for our ELL students and kept in regular contact with parents to provide a valuable
service for these students and their families.

Due to the majority of learning for terms 3 and 4 occurring from home, a decision was made to provide parents with a Covid Indicator on their school reports
to show a curriculum level as teachers were unable to make a triangulated Overall Teacher Judgement (OTJ) to specifically identify a students progress in
Reading, Writing and Maths. Refer to the report letter.

Further actions that took place during lockdowns:
● Our LSC was able to trial a new online Literacy programme “Steps Web”. This online programme is designed to lift Literacy achievement for students

in Years 4-6.
● Continued use of online tools. Seesaw in Years 0-3 and Hapara/Google Classroom in Years 4-6.
● Digital Reading activities based on our Digital Reading professional development was utilised by teachers.
● We were able to run ICAS tests in Maths and Science remotely from school with students completing the tests from home.
● Effective monitoring of teams by Year level Team Leaders has continued, which has created a vastly improved collaborative approach.

From Wednesday 17th November approximately 50% of our students returned to school. For students returning to school, Year Level Teams provided clear
guidance for students in regards to health and safety rules, had discussions around student well-being and planned relevant activities for their classes.
Students who remained at home were sent online activities, which were monitored by their class teacher. Hard packs of learning continued to be available for
parents who requested them.



READING

Outcomes: What happened?

Reading
● Year group 1, 3, 4 and 5 cohorts have met target (BDS expectation) of at or above the National Curriculum expectations in Reading.

Analysis:
1. At the end of 2021, 81% of all students are at/above their expected curriculum level in Reading.
2. At the end of 2021 Years 2, 6 and our Maori and Pasifika cohorts have not met our target. While not meeting our target the current Year 2’s have

increased at and above by 1% and Pasifika cohort has remained the same (71%) from mid 2021.
3. The current Year 6 cohort has decreased by 1% since mid 2021 at 74%.
4. The Maori cohort has decreased by 4%, yet is only 1% below the target at 74%.
5. No Year 1 students below at the end of 2021 due to progress indicator showing movement up one curriculum subject level from mid year.
6. We currently have 19 Maori students, whereas at mid 2021 we had 18 Maori students.
7. We currently have 31 Pasifika students. This is the same number as mid 2021.

Year 2 Commentary
1. Year 2 has 38 students below curriculum level in Reading. 7 students have identified Special Needs, 10 students are currently working with outside

agencies to either investigate or support identified learning needs. 14 receive ESOL support as ELL’s, 10 students were identified for support in term
3 on the Quick 60 Programme (due to Covid this was not completed). All 38 students are provided with support through specific priority learner
actions implemented by the teacher. Year 2 has two TA’s to support 2 high needs students and 2 students who receive LLI. All 38 students are
provided with support through specific priority learner actions implemented by teachers.

2. In  Year 2 during Lockdown 8 students received one to one online support sessions from Teacher Aides.
3. In Year 2 all students have moved up 1 curriculum sub-level as per our Covid Indicator reporting progress.
4. In Year 2 there are 2 Maori students (100%), who are below curriculum level for Reading - both these students have made progress within the sub

level.
5. In Year 2 there are 5 Pasifika students (20%) 1 Pasifika who is at curriculum level for Reading. At the end of 2020 this student was below. 4 Pasifika

students (80%) are below the curriculum level.
Year 3 Commentary

1. Year 3 has 15 students below curriculum level in Reading. 3 students have identified Special Needs, 1 student is currently working with an outside
agency to either investigate or support identified learning needs. 5 receive ESOL support as ELL’s, 8 students were identified for support in terms 3
and 4 on the Quick 60 Programme ( due to Covid this was not completed) All 15 students are provided with support through specific priority learner
actions implemented by teachers.

2. In Year 3, 8 students have received online Teacher Aide sessions during Covid lockdown during Terms 3 and 4.
3. In Year 3 there are no Maori students.
4. In Year 3 there are 4 Pasifika students (25%) 1 Pasifika who is at curriculum level for Reading. 3 Pasifika students (75%) are below the curriculum

level. 1 of these students had poor attendance - after follow up by the teacher this has improved.
Year 4 Commentary

1. Year 4 has 11 students below curriculum level in Reading. 3 students have identified Special Needs, 5 receive ESOL support as ELL’s, 1 is supported
by our URF funded Teacher Aide. All 11 students are provided with support through specific priority learner actions implemented by teachers.

2. In Year 4, 7 students have received online Teacher Aide sessions during Covid lockdown during Terms 3 and 4.



3. All Year 4 students have moved up one curriculum sub-level as per our Covid Indicator reporting process.
4. In Year 4 there is 1 Maori student (100%), who is at curriculum level for Reading.
5. In Year 4 there are 4 Pasifika students (80%) who are at and above curriculum level for Reading. 1 Pasifika student (20%) is below the curriculum

level.
Year 5 Commentary

1. Year 5 has 20 students below curriculum level in Reading. 1 student has identified Special Needs, 1 student has In-Class Support funding, 12 receive
ESOL support as ELL’s, 5 are supported by our URF funded Teacher Aide, 2 work with in-class Teacher Aide. All 22 students are provided with
support through specific priority learner actions implemented by teachers.

2. In Year 5, 7 students have received online Teacher Aide sessions during Covid lockdown during Terms 3 and 4.
3. All Year 5 students have moved up one curriculum sub-level as per our Covid Indicator reporting process.
4. In Year 5 there are 5 Maori students (83%), who are at and above curriculum level for Reading. 1 Maori student (17%) is below curriculum level.
5. In Year 5 there are 4 Pasifika students (100%), who are at curriculum level for Reading.

Year 6 Commentary
1. Year 6 has 25 students below curriculum level in Reading. 0 students have identified Special Needs, 12 receive ESOL support as ELL’s, 9 are

supported by URF funded Teacher Aide, 1 has outside provider support. All 25 students are provided with support through specific priority learner
actions implemented by teachers.

2. In Year 6, 5 students have received online Teacher Aide sessions during Covid lockdown during Terms 3 and 4.
3. All Year 6 students have moved up one curriculum sub-level as per our Covid Indicator reporting process.
4. In Year 6 there is 1 Maori student (33%), who is at curriculum level for Reading. 2 students (67%) are below the curriculum level.
5. In Year 6 there are 4 Pasifika students (80%) who are at curriculum level for Reading. 1 Pasifika student (20%) is below curriculum level.

WRITING

Outcomes: What happened?

Writing
● Year groups 1, 4 and 6 have met target (BDS expectation) of at or above the National Curriculum expectations in Writing.

Analysis:
1. At the end of 2021, 75% of all students are at/above their expected curriculum level in Writing.
2. At the end of 2021 Years 2, 3, 4, 5 and our Maori and Pasifika cohorts have not met our target. While not meeting our target the current Year 5’s have

increased by 2% to 74%, only 1% below target. Our current Year 2 (64%), 3 (53%) and Pasifika (68%) have remained the same.
3. The current Year 4 cohort has decreased 1% since mid 2021 at 78%, but is still above target.
4. The current Maori cohort has decreased 4% since mid 2021 at 63%.
5. No Year 1 students below at the end of 2021 due to progress indicator showing movement up one curriculum subject level from mid year.
6. We currently have 19 Maori students, whereas at mid 2021 we had 18 Maori students.
7. We currently have 31 Pasifika students. This is the same number as mid 2021.

Year 2 Commentary
1. Year 2 has 35 students below curriculum level in Writing. 8 students have identified Special Needs, 5 students are currently working with outside

agencies to either investigate or support identified learning needs. 12 receive ESOL support as ELL’s, 7 students were identified for support in term 3
and 4 on the Quick 60 Programme (due to Covid this was not completed). Year 2 has two TA’s to support 2 high needs students and 2 students who



receive LLI. All 35 students are provided with support through specific priority learner actions implemented by teachers.
2. In  Year 2 during Lockdown 8 students received one to one online support sessions from Teacher Aides.
3. All Year 2 students have moved up one curriculum sub-level as per our Covid Indicator reporting process.
4. In Year 2 there are 2 Maori students (100%), who are below curriculum level for Writing - both these students have made progress within the sub

level.
5. In Year 2 there are 5 Pasifika students (40%) 2 Pasifika who are at curriculum level for Writing. 3 Pasifika students (60%) are below the curriculum

level.
Year 3 Commentary

1. Year 3 has 36 students below curriculum level in Writing. 4 students have identified Special Needs, 1 student is currently working with an outside
agency to either investigate or support identified learning needs. 19 receive ESOL support as ELL’s, 3 students were identified for support in term 3
and 4 on the Quick 60 Programme (due to Covid this was not completed). 12 Students were identified for in class TA support for term 3. All 36
students are provided with support through specific priority learner actions implemented by teachers.

2. In Year 3, 8 students have received online Teacher Aide sessions during Covid lockdown during Terms 3 and 4.
3. All Year 3 students have moved up one curriculum sub-level as per our Covid Indicator reporting process.
4. In Year 3 there are no Maori students.
5. In Year 3 there are 4 Pasifika students (100%) who are below curriculum level for Writing,

Year 4 Commentary
1. Year 4 has 21 students below curriculum level in Writing. 3 students have identified Special Needs, 5 receive ESOL support as ELL’s, 2 are supported

by our URF funded Teacher Aide. All 21 students are provided with support through specific priority learner actions implemented by teachers.
2. In Year 4, 7 students have received online Teacher Aide sessions during Covid lockdown during Terms 3 and 4.
3. All Year 4 students have moved up one curriculum sub-level as per our Covid Indicator reporting process.
4. In Year 4 there is 1 Maori student (100%), who is below curriculum level for Writing.
5. In Year 4 there are 4 Pasifika students (80%) who are at and above curriculum level for Writing. 1 Pasifika student (20%) is below the curriculum level.

Year 5 Commentary
1. Year 5 has 25 students below curriculum level in Writing. 1 student has identified Special Needs, 1 student has In-Class Support funding, 12 receive

ESOL support as ELL’s, 5 are supported by our URF funded Teacher Aide, 2 work with in-class Teacher Aide. All 25 students are provided with
support through specific priority learner actions implemented by teachers.

2. In Year 5, 7 students have received online Teacher Aide sessions during Covid lockdown during Terms 3 and 4.
3. All Year 5 students have moved up one curriculum sub-level as per our Covid Indicator reporting process.
4. In Year 5 there are 4 Maori students (67%), who are at and above curriculum level for Writing. 2 Maori students (33%) are below curriculum level.
5. In Year 5 there are 3 Pasifika students (75%), who are at curriculum level for Writing. 1 Pasifika student (25%) is below curriculum level.

Year 6 Commentary
1. Year 6 has 24 students below curriculum level in Writing. 0 students have identified Special Needs, 9 receive ESOL support as ELL’s, 9 are supported

by URF funded Teacher Aide, 1 has outside provider support. All 24 students are provided with support through specific priority learner actions
implemented by teachers.

2. In Year 6, 5 students have received online Teacher Aide sessions during Covid lockdown during Terms 3 and 4.
3. All Year 6 students have moved up one curriculum sub-level as per our Covid Indicator reporting process.
4. In Year 6 there is 1 Maori student (33%), who is at curriculum level for Writing. 2 students (67%) are below the curriculum level.
5. In Year 6 there are 4 Pasifika students (80%) who are at curriculum level for Writing. 1 Pasifika student (20%) is below curriculum level.

MATHS



Outcomes: What happened?

Maths
● Year groups 1, 4 and 6 have met target (BDS expectation) of at or above the National Curriculum expectations in Maths.

Analysis:
1. At the end of 2021, 80% of all students are at/above their expected curriculum level in Maths.
2. At the end of 2021 Years 2, 3, 5 and our Maori and Pasifika cohorts have not met our target. While not meeting our target the current Year 2’s have

increased by 1% to 74% and the current Year 5’s have increased by 1% to 72%. Our current Year 3 cohort (71%) has remained the same.
3. The current Maori cohort has decreased 4% since mid 2021 at 68%.
4. The current Pasifika cohort has decreased 3% since mid 2021 at 58%.
5. No Year 1 students below at the end of 2021 due to progress indicator showing movement up one curriculum subject level from mid year.
6. We currently have 19 Maori students, whereas at mid 2021 we had 18 Maori students.
7. We currently have 31 Pasifika students. This is the same number as mid 2021.

Year 2 Commentary
1. Year 2 has 26 students below curriculum level in Maths. 4 students have identified Special Needs, 3 are currently working with outside agencies to

either investigate or support identified learning needs. 12 receive ESOL support as ELL’s, Year 2 has two TA’s to support 2 high needs students and
support teacher programmes.  All 26 students are provided with support through specific priority learner actions implemented by teachers.

2. In  Year 2 during Lockdown 8 students received one to one online support sessions from Teacher Aides.
3. All Year 2 students moved up one curriculum sub-level as per our Covid Indicator reporting process.
4. In Year 2 there are 2 Maori students (100%), who are at curriculum level for Maths.
5. In Year 2 there are 5 Pasifika students (20%) 1 Pasifika is at curriculum level for Maths.. 4 Pasifika students (80%) are below the curriculum level.

Year 3 Commentary
1. Year 3 has 22 students below curriculum level in Maths. 3 students have identified Special Needs, 1 student is currently working with an outside

agency to either investigate or support identified learning needs. 7 receive ESOL support as ELL’s, All 22 students are provided with support through
specific priority learner actions implemented by teachers.

2. In Year 3, 8 students have received online Teacher Aide sessions during Covid lockdown during Terms 3 and 4.
3. All Year 3 students moved up one curriculum sub-level as per our Covid Indicator reporting process.
4. In Year 3 there are no Maori students.
5. In Year 3 there are 4 Pasifika students (100%) who are below the curriculum level for Maths.

Year 4 Commentary
1. Year 4 has 20 students below curriculum level in Maths. 3 students have identified Special Needs, 4 receive ESOL support as ELL’s, 4 are supported by

our URF funded Teacher Aide. All 20 students are provided with support through specific priority learner actions implemented by teachers.
2. In Year 4, 7 students have received online Teacher Aide sessions during Covid lockdown during Terms 3 and 4.
3. All Year 4 students have moved up one curriculum sub-level as per our Covid Indicator reporting process.
4. In Year 4 there is 1 Maori student (100%), who is at curriculum level for Maths.
5. In Year 4 there are 3 Pasifika students (60%) who are at and above curriculum level for Maths. 2 Pasifika students (40%) are below the curriculum

level.
Year 5 Commentary

1. Year 5 has 26 students below curriculum level in Maths. 1 student has identified Special Needs, 1 student has In-Class Support funding, 10 receive
ESOL support as ELL’s, 3 are supported by our URF funded Teacher Aide. All 26 students are provided with support through specific priority learner
actions implemented by teachers.

2. In Year 5, 7 students have received online Teacher Aide sessions during Covid lockdown during Terms 3 and 4.



3. All Year 5 students have moved up one curriculum sub-level as per our Covid Indicator reporting process.
4. In Year 5 there are 2 Maori students (33%), who are at and above curriculum level for Maths. 4 Maori students (67%) are below curriculum level.
5. In Year 5 there are 3 Pasifika students (75%), who are at curriculum level for Maths. 1 Pasifika student (25%) is below curriculum level.

Year 6 Commentary
1. Year 6 has 24 students below curriculum level in Maths. 0 students have identified Special Needs, 7 receive ESOL support as ELL’s, 6 are supported by

URF funded Teacher Aide, 1 has outside provider support. All 24 students are provided with support through specific priority learner actions
implemented by teachers.

2. In Year 6, 5 students have received online Teacher Aide sessions during Covid lockdown during Terms 3 and 4.
3. All Year 6 students have moved up one curriculum sub-level as per our Covid Indicator reporting process.
4. In Year 6 there is 1 Maori student (33%), who is at curriculum level for Maths. 2 students (67%) are below the curriculum level.
5. In Year 6 there are 3 Pasifika students (60%) who are at curriculum level for Maths. 2 Pasifika students (40%) are below curriculum level.

Reasons for Variance (why did it happen?)

During Alert level 4 and 3 lockdowns, learning from home added a new measure of uncertainty to the teaching craft. While our staff provided thorough
learning programmes for students (planning, teaching, providing lessons and resources, marking, tracking) expected progress through curriculum levels may
not have been possible for all students. This became evident when referring to the triangulation of evidence to make an Overall Teacher Judgement. Also, the
learning experiences of home learning are very different for each student in their home environment. Therefore the effect of Covid lockdowns is a large reason
as to variances in our expected levels of progress and why we have used a Covid Indicator to show this on our End of Year reports.

Due to the effect of Covid lockdowns a number of actions put in place for 2021 have been put on hold or were unable to continue during home learning and
once students returned to school in Term 4.

Further reasons for variance are stated below:
● Quality of Reading, Writing and Maths programmes have adapted with an increasing digital influence to engage students.
● Team Leaders have provided effective monitoring of teams e.g. planning.
● Analysis of assessments (mid year) led to more specific planning based on student needs.
● An improvement in how SLT/LSC has organised use of Teacher Aides to support student learning.
● Engaging priority learners in specific actions-use of Teacher Aides for online support, based on Teacher recommendations.
● Continued online support for learning in Years 1-3 Seesaw (paid version-allows teachers access to increased functions and resources, student

accounts can be rolled-over to new teachers each year). Year 4-6 have successfully utilised Hapara and Google Classroom.
● Continued ESOL support for ELL’s and their family by ESOL coordinator during lockdowns.

Evaluation (where to next?)

Target Groups for 2022:
● Year 4 Writing (36 students)*
● Year 3 Reading (38 students)
● Year 3 Writing (35 students)
● Pasifika Maths-as Priority Learners in Years 3-6 (11 Pasifika students)



● Maori Writing-as Priority Learners in Years 3, 5-6 (5 Maori students)
● Pasifika Writing-as Priority Learners in Years 3-6 (9 Pasifika students)
● Maori Maths-as Priority Learners in Year 6 (4 students)

General
Specific actions for target groups to be created after assessment at the beginning of 2022. Reflected in teacher planning, priority learner actions, intervention
groups, teacher aide support.*
Quality curriculum programmes of learning for target groups focussing on identified needs to provide accelerated progress.
Maintain teaching practices that align with the BDS Effective Reading, Writing and Maths guidelines.
Continue to share best practice at Team Leader, Staff and Team meetings in Reading, Writing and Maths.
Continue with Team Leader feedback on Reading, Writing, Maths effectiveness at TL meetings.
Team leaders to continue with monitoring team planning and class programmes (becoming more collaborative).
Curriculum Group meetings for consistent approaches and resourcing.
Continue to purchase relevant resources in Reading, Writing and Maths.
Continue to provide specific teaching actions for priority learners.
SENCO’s/LSC to continue to look at effective placement of Teacher Aides to support identified students.

Literacy
Structured Literacy professional development for all staff onTeacher Only Day at the start of 2022.
Continue developing and providing professional development, utilising new resources to scaffold the implementation of Structured Literacy in Year 1 classes.
Further PLD has been approved to support Year 2 and 3 teachers to implement Structured Literacy into literacy programmes.
Year 1-3 to continue to use pencils for writing instead of pens to support development of pincer grip/fine motor control and letter formation.
Teaching of handwriting is to be included within the structured literacy programme using resources developed in 2021 to support.
Continue to utilise online and digital resources e.g. EPIC books, Sunshine Online and Sunshine Classics.
Refine online support for learner agency in Writing in years 1-3 Seesaw (paid version-allows teachers access to increased functions
and resources, student accounts can be rolled-over to new teachers each year).
Continue online Literacy  support for Years 4-6 Hapara and Google Classroom.*
Continue Quick 60 in Years 2-4.
An enrichment Literacy group will be selected to work towards the HPPA Writers Quiz (Lit Quiz).

Maths
Continue to use NZ maths website, AWS, Connecting All Strands, Target Maths during mathematics programmes.
Teachers will continue to integrate aspects of Digital Technologies into Maths e.g. computational thinking.
Continue to develop enrichment Maths class in Year 5 and 6.
Continue with a Maths enrichment group working on Otago Challenge and Mathex in Year 6.

Assessment
Continue to develop staff capability when moderating and analysing assessment for guidance of planning. This will support identification of student needs in
Reading, Writing and Maths for greater consistency.
Continue the use of writing goal sheets for student voice/learner agency across the school.
Refine and trial Reading goal sheets in Years 5 and 6 at curriculum level 3.

Cultural Capabilities



Monitor and support Maori and Pasifika students across the school in order to raise and accelerate student achievement. Changes will include culturally
responsive teaching practices, whanau communication with  individual needs identified to accommodate home learning.
Build positive relations with the community through Local Curriculum development, specifically Maori and Pasifika communities.
Develop staff cultural capabilities for effective responsiveness.

LSC
Continue to provide assistance to priority learners as identified by Team Leaders and SENCO’s/DP’s for Literacy.
In collaboration with Team Leaders and SENCO’sDP’s, the LSC will implement support programmes for identified student target groups.
Implement Steps Web online Literacy programme as an intervention for Years 4-6. Specific action for Year 4 Writing target group.*

ESOL
ESOL coordinator to continue to work alongside class teachers to support new students and increase teacher capability for all ESOL learners.
Continue to develop staff capability with ELLPs and how they can support planning, teaching and learning in classes.

Other
Refine and embed Professional Growth Cycle to develop teacher growth to build teacher knowledge and skills that positively impacts students.
What have we learned/developed over Covid lockdown home learning that can now strengthen what we do e.g. communication and links with whanau and
community.




