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INDEPENDENT AUDITOR’S REPORT 
 
TO THE READERS OF BOTANY DOWNS SCHOOL’S 
FINANCIAL STATEMENTS FOR THE YEAR ENDED 31 DECEMBER 2024 
 
The Auditor-General is the auditor of Botany Downs School (the School). The Auditor-General has 
appointed me, Alexander Houghton, using the staff and resources of Blackmore, Virtue & Owens, to 
carry out the audit of the financial statements of the School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 2 to 18 which comprise the 
statement of financial position as at 31 December 2024, the statement of comprehensive revenue 
and expense, statement of changes in net assets/equity and statement of cash flows for the year 
ended on that date, and the notes to the financial statements that include accounting policies and 
other explanatory information.  
 
In our opinion the financial statements of the School: 
 

• present fairly, in all material respects: 
- its financial position as at 31 December 2024; and 
- its financial performance and cash flows for the year then ended; and 

• comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector Public Benefit Entity (PBE) Standards Reduced Disclosure Regime. 

 
Our audit was completed on 9 July 2025.  This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below.  In addition, we outline the responsibilities of the Board 
and our responsibilities relating to the financial statements, we comment on other information, and 
we explain our independence. 
  
Basis of Opinion 
 
We carried out our audit in accordance with the Auditor General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards on Auditing (New Zealand) issued by the New 
Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards are 
further described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-Gener’s Auditing Standards. 
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis 
for our opinion. 
 
Responsibilities of the Board for the Financial Statements 
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand. 
 
The Board of Trustees is responsible for such internal control as it determines is necessary to enable 
it to prepare financial statements that are free from material misstatement, whether due to fraud or 
error. 
 



 

 
 

In preparing the financial statements, the Board is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern.  The Board is also responsible for disclosing, as 
applicable, matters related to going concern and using the going concern basis of accounting, 
unless there is an intention to close or merge the School, or there is no realistic alternative but to do 
so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
 
Auditor’s Responsibilities for the Audit of the Financial Statements 
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an auditor’s 
report that includes our opinion.   
 
Reasonable assurance is a high level of assurance but is not a guarantee that an audit conducted in 
accordance with the Auditor-General’s Auditing Standards will always detect a material 
misstatement when it exists. Misstatements are differences or omissions of amounts or disclosure 
and can arise from fraud or error. Misstatements are considered material if, individually or in the 
aggregate, they could reasonably be expected to influence the decisions of readers taken on the 
basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements. 
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit.  Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, whether 
due to fraud or error, design and perform audit procedures to those risks, and obtain audit 
evidence that is sufficient and appropriate to provide a basis for our opinion.  The risk of not 
detecting a material misstatement resulting from fraud is higher than for one resulting from error, 
as fraud may involve collusion, forgery, intentional omissions, misrepresentations, or the 
override of internal control. 

• We obtain an understanding of internal control relevant to the audit in order to design audit 
procedures that are appropriate in the circumstances, but not for the purpose of expressing an 
opinion on the effectiveness of the School’s internal control. 

• We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 

• We conclude on the appropriateness of the use of the going concern basis of accounting by the 
Board and, based on the audit evidence obtained, whether a material uncertainty exists related 
to events or conditions that may cast significant doubt on the School’s ability to continue as a 
going concern.  If we conclude that a material uncertainty exists, we are required to draw 
attention in our auditor’s report to the related disclosures in the financial statements or, if such 
disclosures are inadequate, to modify our opinion.  Our conclusions are based on the audit 
evidence obtained up to the date of our auditor’s report.  However, future events or conditions 
may cause the School to cease to continue as a going concern. 

• We evaluate the overall presentation, structure and content of the financial statements, including 
the disclosures, and whether the financial statements represent the underlying transactions and 
events in a manner that achieves fair presentation. 



 

 
 

• We assess the risk of material misstatement arising from the school payroll system, which may 
still contain errors.  As a result, we carried out procedures to minimise the risk of material errors 
arising from the system that, in our judgement, would likely influence readers’ overall 
understanding of the financial statements. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of 
the audit and significant findings, including any significant deficiencies in internal control that we 
identify during our audit. 
 
Our responsibilities arise from the Public Audit Act 2001. 
 
Other information 
 
The Board of Trustees is responsible for the other information. The other information comprises the 
information included on the statement of responsibility, board member list, statement of variance, 
kiwisport report, compliance with good employer requirements, Statement of Enacting Te Tiriti o 
Waitangi, but does not include the financial statements, and our auditor’s report thereon. 
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information.  In doing so, we consider whether the other information is materially inconsistent with 
the financial statements, or our knowledge obtained in the audit, or otherwise appears to be 
materially misstated.  If, based on our work, we conclude that there is a material misstatement of this 
other information, we are required to report that fact. We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the 
Auditor-General’s Auditing Standards, which incorporate the independence requirements of 
Professional and Ethical Standard 1 International Code of Ethics for Assurance Practitioners issued 
by the New Zealand Auditing and Assurance Standards Board. 
 
Other than the audit, we have no relationship with or interests in Botany Downs School. 

 
Alexander Houghton 
Blackmore, Virtue and Owens 
On behalf of the Auditor General 
Auckland, New Zealand  



2024 End of Year Analysis of Variance 
 
 
 

 
 

Strategic Aim 1.​ Ako-Teaching and Learning: Deliver effective teaching practices aligned with our relevant and engaging local curriculum, 
accelerating student outcomes. 
●​ To provide ākonga/learners with a refreshed local school curriculum which we have developed based on Te Mātaiaho. 
●​ Ensure equitable and excellent outcomes for all ākonga/learners. 

2.​ Learners-ākonga: Strengthen a learning environment that fosters learner agency, empowering ākonga/learners to be 
active participants in their education. 
●​ Support kaiako/teachers to be assessment capable. 
●​ Develop learner agency to impact positively on outcomes of all akonga/learners. 

3.​ Whanaungatanga-Relationships: Nurture a sense of belonging enhanced through inclusive and collaborative 
partnerships. 
●​ Partner with our school community including whānau Māori, tangata whenua, iwi and hapū to develop their understanding of Te Mātaiaho 

and the school curriculum, including how it is delivered and by whom. 
●​ Undertake clear and authentic engagement with our school's whānau. 

Annual Aim (BDS 
expectation) 

80% of all students at every level will achieve at or above the National Curriculum expectations in Reading, Writing and Maths. 
 
To increase the number of students achieving At or Above the National Curriculum expectation in Reading, Writing and Maths to 80% 
across the school. 

Target 80% of all students in each Year level are achieving at or above curriculum level expectations in Reading, Writing and Maths. 
80% of all students in our Maori and Pasifika cohorts are achieving at or above curriculum level expectations in Reading, Writing and 
Maths. 
 
Potential Target Groups for 2024 

●​ 2024 cohorts in Year 2, 6, Maori and Pasifika in Reading 
●​ 2024 cohorts in all Year levels, Maori and Pasifika in Writing 
●​ 2024 cohorts in Year 4, 6, Maori and Pasifika in Maths 

 
Year Level Teams Professional Learning Communities (PLC) Target Focus Areas 
The Year 1 team:  

●​ has been working together so that tamariki have an understanding of what they are learning, where they can go for help and 
what helps them learn. 

The Year 2 team:  
●​ have been working on children becoming more agentic by using their Writing Tabs, and knowing what do to when they need 

help. 
The Year 3 team: 

●​ would like to focus on acceleration in Writing by providing students with clear learning goals, quality small group sessions, and 
beneficial conferencing time with the teacher to reflect on achievement and next steps.  



The Year 4 team:  
●​ are wanting to develop student agency through key curriculum areas, so that students can share what they are learning, how 

they are going, what resources they can tap into, and where to next. As a team, we are exploring ways of developing agency 
through writing and maths, with the hope that our students are agentic across all areas of the curriculum. This increased 
agency will shift student achievement in writing and maths as students can identify what they are learning, how they are going 
and their next steps. 

The Year 5 team:  
●​ have been working on establishing workshops aligned to writing progression where the students are taking responsibility of 

choosing their own goals from the progession. 
The Year 6 team:  

●​ has been working on setting up a system for workshops and more importantly tracking progress with the students. The 
workshops are selected by the students and the hope is that letting them identify their gaps with teacher support that they will 
build more agency within their learning. 

 

Baseline Data Groups Reading (% at/above) Writing (% at/above) Maths (% at/above) 

Year 1 98 98 98 

Year 2 89 88 95 

Year 3 86 83 87 

Year 4 90 84 96 

Year 5 79 77 79 

Year 6 89 87 93 

Maori 87 83 92 

Pasifika 76 74 76 

Total 87 85 90 

 

Actions (what did we do?) - 2024 Term 3 and 4 for Reading, Writing and Maths 

Professional Learning Communities (PLC) 
Continued team focus on identified students needs e.g. writing (SG1) 
Continued team goal includes focus on Learner Agency (SG2) 
Students talking deeply about their learning to whanau using BDS critical questions (SG 2, SG 3) 
Years 4-6 using e-asTTle testing in Reading, Writing and Maths to trial and track student achievement progress (effect size for accelerated progress) (SG1) 
Year 3 to trial e-asTTle Maths (SG1) 
 



Professional Development-Ongoing (PD) 
Learner Agency (SG2, SG3) 
Writing progressions used with students to identify learning pathways (SG2) 
Mitey-mental health education (SG1) 
Maths progressions and Long Term Planning (SG1) 
Science of Learning (SG1) 
2024 Professional Development Record 
 
Assessment 
Continued refining of assessment practices and capability (SG2) 
Continued refining of teacher use of assessments to guide student learning/agency and teacher/team planning (SG2) 
 
Professional Growth Cycles 
Ongoing buddy coaching and observations to develop teacher practice (SG1) 
Teacher PGC goals feeding into team goals which includes aspects of Learner Agency (SG1) 
 
Resourcing 
Relevant resources identified by teams in Reading Writing and Maths, purchased and used in classes(SG1) 
 
Curriculum 
Maths Leader in Juniors-Reviewed current maths programmes and gathered feedback. Developed Maths overview for years 0-2 with links to key resources, 
maths progressions and developed strand units to assist teachers, gave PD to  junior teachers on science of learning in maths specifically, ongoing review and 
purchase of  resources to implement and support (SG1/2) 
Maths Leader in Seniors- Implementing pre and post testing using AWS for strand assessments in Year 4 for consistency across Seniors. Results of AWS 
transferring to curriculum levels to inform OTJs. Consistency in teaching of Maths. Audit and identification of resources/materials for concrete learning. (SG1/2) 
Structured Literacy-spelling, handwriting (SG1) 
Structured Literacy Years 4-6 trialled in three classes, including testing - Chunk, Check, Cheer! Programme to support spelling, reading and writing (SG1) 
Explicit teaching of knowledge and skills in Reading, Writing and Maths (SG1/2) 
Science of learning - TOD and staff meetings focussing on how students learn, working memory and learning sequence (SG1) 
 
Strategic plan 
Within School Leaders (WSL) - Learner Agency (LA)- working with Kahui Ako (KA) LA Across School Leaders to unpack ASpT data to provide direction for 
ongoing development and further consistency of LA knowledge and practice, connects with KA and gives ongoing feedback to staff-ONGOING  (SG1/2) 
50 hours RAPLD with Jana Benson (Te Kete Hono) to develop assessment capability for teachers and students. Introduced progressions and developing 
formative assessment teacher capability-ONGOING (SG1/2) 

 

READING 

Outcomes: What happened? 

Reading 
●​ Year levels 1, 2, 3, 4, 6 and Maori cohorts have met the target (BDS expectation) of 80% at or above the National Curriculum expectations in Reading. 

Analysis: 

https://docs.google.com/document/d/1yxy-7IHQmcFRbkpA1m9kl_aNoGWKFPW4-iN9Pck2KjE/edit?usp=sharing


1.​ At the mid of 2024, 91% of all students are at/above their expected curriculum level in Reading. 
2.​ At the end of 2024, 87% of all students are at/above their expected curriculum level in Reading 
3.​ The current Year 5 cohort is 1% away from reaching our target. 
4.​ The current Pasifika cohort is 4% away from reaching our target. 
5.​ We currently have 24 Maori students, 2 more than the mid of 2024. 
6.​ We currently have 46 Pasifika students, 9 more than the mid of 2024. 

2024 Cohort Data from End of 2023 
2024 End of Year AoV Commentary 
 

 

WRITING 

Outcomes: What happened? 

Writing 
●​ Year levels 1, 2, 3, 4, 6 and Maori cohorts have met the target (BDS expectation) of 80% at or above the National Curriculum expectations in Reading. 

Analysis: 
1.​ At the mid of 2024, 89% of all students are at/above their expected curriculum level in Writing. 
2.​ At the end of 2024, 85% of all students are at/above their expected curriculum level in Writing. 
3.​ The current Year 5 cohort is 3% away from reaching our target. 
4.​ The current Pasifika cohort is 6% away from reaching our target. 
5.​ We currently have 24 Maori students, 2 more than the mid of 2024. 
6.​ We currently have 46 Pasifika students, 9 more than the mid of 2024. 

2024 Cohort Data from End of 2023 
2024 End of Year AoV Commentary 
 

 

MATHS 

Outcomes: What happened? 

Maths 
●​ Year levels 1, 2, 3, 4, 6 and Maori cohorts have met the target (BDS expectation) of 80% at or above the National Curriculum expectations in Reading. 

Analysis: 
1.​ At the mid of 2024, 93% of all students are at/above their expected curriculum level in Maths. 
2.​ At the end of 2024, 90% of all students are at/above their expected curriculum level in Maths. 
3.​ The current Year 5 cohort is 1% away from reaching our target. 
4.​ The current Pasifika cohort is 4% away from reaching our target. 
5.​ We currently have 24 Maori students, 2 more than the mid of 2024. 
6.​ We currently have 46 Pasifika students, 9 more than the mid of 2024. 

2024 Cohort Data from End of 2023 

https://docs.google.com/document/d/1kmsozbmilYAbom-P22XpF0yCT-50mHUsdC1w96r2UXY/edit?usp=sharing
https://docs.google.com/document/d/1C6EyjLi2wY-j1kegpqHMgML9-8WK268-aivncK3Lz1c/edit?usp=sharing
https://docs.google.com/document/d/1kmsozbmilYAbom-P22XpF0yCT-50mHUsdC1w96r2UXY/edit?usp=sharing
https://docs.google.com/document/d/1C6EyjLi2wY-j1kegpqHMgML9-8WK268-aivncK3Lz1c/edit?usp=sharing
https://docs.google.com/document/d/1kmsozbmilYAbom-P22XpF0yCT-50mHUsdC1w96r2UXY/edit?usp=sharing


2024 End of Year AoV Commentary 
 

 

Reasons for Variance (why did it happen?) 

OTJ Reflection 
SLT have reflected on school-wide understanding of what an” At” OTJ means. A new understanding based on students “requiring additional support”, yet still 
being “At” has been implemented through Team Leaders. A new understanding of what “below” means in terms of current curriculum levels compared to 
current year level. This also included an adjustment on etap of how our OTJ’s are recorded for data purposes (SG2) 
 
Professional Development 
Learner Agency-developing teacher and student capability (SG2) 
Mitey-mental health education (SG1) 
Whānau learning conversations-based on students being agentic learners (SG2) 
Writing Progressions-students know what and why they are learning and can express this  (SG1) 
Science of Learning-how students learn (SG1) 
Intro to refreshed Maths Long Term Planning and progressions-exploring new programmes in Years 0-3 and 4-6, for sequenced explicit teaching and learning 
(SG1) 
 
Assessments 
e-asTTle assessment testing for Reading and Maths in Year 4, 5 and 6 (SG2) 
Using effect size to identify accelerated progress and which students need further support (SG2) 
 
Curriculum 
Explicit teaching of knowledge and skills in Reading, Writing and Maths through use of progressions and assessments (SG1) 
Specific and effective use of Teacher Aides with individual and groups of students with identified needs (SG1) 
Structured Literacy-scope and sequence, decodable reading books, spelling programmes, handwriting (SG1) 
Support programmes e.g. Quick 60, ESOL, LSC-StepsWeb, SL groups, Lego Therapy(Bricks Club) (SG1) 
Connected learning through the Inquiry concept (SG1) 
Ensuring Aotearoa Histories, Matauranga Maori and Te Tiriti o Waitangi is reflected in planning and programmes (SG3) 
SENCO support in Year 0-3 and 4-6 to develop differentiated programmes for our diverse learners (SG1) 
 
Strategic Plan 
Health and PE community survey (SG3) 
Gathering data using ASPT tool for Kahui Ako re language of learner agency (SG2) 
Maori and Pasifika community and student survey (SG3) 
 
Professional Learning Communities: What has happened? And Successes in Term 3 and 4? 
Year 1: What has happened? 

●​ Fine tuned our writing planning. 
●​ Now taken from the Progressions. 
●​ Providing daily opportunities for akonga to share what they are learning.  
●​ Have the 4 critical questions embedded into your teaching and learning model. 
●​ Co-constructing the Success Criteria - more buy in from the students - enables learner agency. 

https://docs.google.com/document/d/1C6EyjLi2wY-j1kegpqHMgML9-8WK268-aivncK3Lz1c/edit?usp=sharing


●​ Evidence of teaching and learning in our modeling books and children's books.  
●​ Clear consistency across the team! 

Year 1: Successes 
●​ Writing is our focus for 2024 with a lens on Learner Agency with the Key Questions adapted to meet the needs of our Year 0/1 students-see below: 
●​ What am I learning? Why? 
●​ How am I doing? How do I know? 
●​ How can I improve? How can I make it even better? 
●​ Where do I go for help? 

 
Year 2: What has happened? 

●​ 20% children needed extra support in writing. 
●​ These 18 children have a range of needs including ESOL, attendance, speech, vision. 
●​ We have an RTLB referral group - that started in Term 3. 
●​ 2 children are attending LLI / Patch Play and the remaining children are getting small group support during writing time. 

Year 2: Successes 
●​ Most of our children can use the tabs. 
●​ We are exposing them to ways of being agentic learners and our school language around learner agency. 
●​ We have used the writing progressions in our planning.  
●​ We have made the WALTs clear to the students. 
●​ We have been explicitly teaching the WALTs. 
●​ We have co-constructed SC with the students. 
●​ Students have highlighted/coloured in their writing to show that they have met the success criteria. 

 
Year 3: What has happened? 

●​ Catering to student needs by using Writing workshops to target learning using the Writing Progressions.  
●​ Using a speech bubble to show Verbal Feedback given. 
●​ Using goal tabs to show written feedback/feedforward.  
●​ Making changes to our writing workshops. 
●​ Using our progressions to identify next steps.  
●​ Feedback/feedforward is becoming clearer in our writing books.  

Year 3: Successes 
●​ Workshops still require further development in 2025.  
●​ We are beginning to use the writing progressions to identify areas that the children need to work on and then provide them with workshops to 

support them with it.  
●​ Goal tabs are being used and adapted to individual teacher needs. All tabs still include WALT and SC. Some include feedback/feedfoward part.  
●​ Feedback and feedforward expectations has been clearly established within the team and will continue in 2025. Mastered using VF for verbal 

feedback at the top of the page. 
 
Year 4: What has happened? 

●​ Use of critical questions (to scaffold and learning conversations- teacher/student and student/student). 
●​ Writing tabs constantly reviewed and adapted (from writing progressions). 
●​ Opt in workshops; flexible groupings. Use of data to identify which workshop to opt in to. 
●​ Sharing and moderation across the team of modelling books, writing practices, student work. 
●​ Discussions around feedback and feedforward. 

Year 4: Successes 



●​ Learning conversations across the team- and moderating these as a team. 
●​ Moderation of writing (within our team, and with Y3). 
●​ Sharing of practice on a regular basis- coming back to our +1 in team meetings (including use of modelling books, exemplars, feedback). 
●​ Workshops up and running. 
●​ A shift from genre based WALTs to writing domains. 
●​ Identified, targeted students receiving additional TA support. 

 
Year 5: What has happened? 

●​ Continued with trailing workshops and co-constructing success criteria in writing. 
●​ Summer (teacher) working on structured literacy spelling programme. 

Year 5: Successes 
●​ Handwriting and grammar tasks, spelling, they’re working really well. They’re the ‘routine’ that the students need and prefer. 
●​ Student writing tabs.  
●​ Sharing at team meetings. 
●​ Workshops are starting to run smoothly. 
●​ Co-constrcting success criteria is underway. 
●​ Feedback is getting more aligned across year level (peer feedback, feedforward/back, including verbal and written). 

 
Year 6: What has happened? 

●​ Continued with using progressions in Writing and Maths. 
●​ Completed workshops in both - students could opt into their first workshop. 
●​ Continued with co-constructing success criteria. 

Year 6: Successes 
●​ Our goal was to use workshops for Writing and Maths and we feel that we have done a great job planning collaboratively. 
●​ Allowing student agency to empower our students to have say on their learning journey. 

 

 

Evaluation (where to next?) 

Professional Development (PD) 
WSL working with Year 4, 5 and 6 teams to develop and implement Structured Literacy approach to support spelling, reading and writing (SG1) 
Learner Agency- further RAPLD 50 hours- formative assessment focus led by Jana Benson(provider) + DP/ASL (SG1/2) 
Mitey- integrate mental well being into all programmes with ongoing support from Kim Hankins (SG1) 
Staff undertake PD on new Maths programmes, Numican and Oxford, with WSL support to develop full implementation by 2026 (SG1) 
Development and implementation of refreshed Reading and Writing Long Term Planning including Teaching Sequences and Vocabulary (SG1) 
Ensure staff knowledge of Science of Learning is consistent (SG1) 
Ensure staff are informed and up to date with curriculum changes (SG1) 
 
Assessment 
Purchasing relevant assessment material for Structured Literacy approach in Years 4-6 (SG1/2) 
Review Beginning School Assessment and Year 0-2 assessments inline with changes to curriculum (SG2) 
Review Year 0- 3 Maths assessments inline with new Maths curriculum (SG2) 
Embed e-asTTle assessment in Years 3-6 (SG2) 



 
 
PLC 
Use effect size to monitor student progress, accelerated progress in e-asTTle Reading, Writing and Maths in Years 3-6 and in Year 2 for Writing (SG2) 
Team sharing of PLC progress (SG1) 
 
PGC 
Teachers improve their practice to positively impact on student learning with a focus based on Botany Best Practice (SG1) 
Teachers meet in PGC groups of with similar goals to discuss and share learning (SG1) 
 
Curriculum 
One hour a day consistency for Reading, Writing and Maths (SG1) 
Implementing Structured Literacy approach in Years 4-6 (SG1) 
Utilise Long Term Planning and the new Teaching Sequences for Reading based on curriculum refresh and reflecting a Structured Literacy approach (SG1/2) 
Utilise Long Term Planning for Writing based on curriculum refresh and including the new Teaching Sequences (SG1/2) 
Utilise Long Term Planning for Maths based on curriculum refresh and including the new Teaching Sequences(SG1/2) 
Implement new Maths programmes to enhance the Science of Learning in Maths. Year 0/1-3 Numicon. Year 4-6 Oxford. (SG1/2) 
 
Resourcing 
Relevant resources and PD for Structured literacy approach in Years 4-6 (SG1) 
Ensure Structured Literacy resources are freely available and meet needs of teachers and students (in House and resource room) (SG1) 
Ensure relevant resources are purchased for effective implementation of new Maths programmes  (SG1) 
 
Strategic Plan 
Gather student voice on understanding of learner agency-feedback collected with improved student awareness of Key Questions. Need further focus on use of 
Modelling Books. (SG1) 
Building Whānaungatanga through teacher/whānau meetings at the very beginning of the school year (SG3) 
Connect with community through celebrations of learning- Whānau Learning Conversations, Powhiri, Matariki, Open Afternoons, Prizegivings (SG3) 
Continue to celebrate our cultural diversity through units of learning e.g. Inquiry, Maori, language weeks etc (SG3) 
Whanau and Pasifika hui to increase connections with our local community (SG3) 
Establish connections with local iwi when able (SG3) 
Student surveys to gain understanding of student learning and well-being, including Maori and Pasifika survey of students/whanau (SG3) 
 
Professional Learning Communities: Next Steps/Future focus points 
Year 1 

●​ Collaborate and Plan - which WALTS are the best fit for our tamariki. 
●​ Writing Progressions in planning. Team to choose 5 realistic WALTS. Example: the  beginning of the year.  
●​ Where should they be heading in term 3.  
●​ Being more reflective on the progressions and collaborative. 
●​ Ensure we are all on the same page. 
●​ Model - Observe more frequently. 

 
Year 2 

●​ Collaborative planning. 
●​ After identitfying needs - Decide which WALTS are the best fit. 
●​ Start co-constructing early. 



●​ Feedback/forward - have consistency across team. 
●​ Display and refer to Modelling books. 
●​ Best Practise. 

 
Year 3 

●​ Continue working on targeted workshops across the whole team.  
●​ Continue working on feedback/feedforward.  

 
Year 4 

●​ As a team, we developed a code for giving feedback and feedforward, and this will continue to be a focus in 2025.  
●​ Continue to work on targeted workshops in 2025, using formative and summative assessment data with students, to identify which workshop is the 

‘best fit’. 
●​ Explicit, whole class teaching- knowing where to ‘go to’ next. 

 
Year 5 

●​ Continue with workshops. 
●​ Summer (teacher) to introduce Structured Literacy spelling programme to other teachers - observe Summer and her modelling. 
●​ Continue with writing progressions as students are now more familiar with it. 

 
Year 6 

●​ Collaborating on planning - using progressions. 
●​ To use the question cards more to make sure the students really understand their learner pathways. 

 
Potential Target Groups for 2025 from 2024 End of Year Data 

●​ Year 6 Reading, Writing and Maths 
●​ Pasifika Reading, Writing and Maths 

 



 

Tracking of All Cohorts from END 2023 to END 2024: Reading 

 2023 END 2024 MID 2024 END 

Below Below 
% 

At/Above At/Above 
% 

Below Below 
% 

At/Above At/Above 
% 

Below Below 
% 

At/Above At/Above 
% 

Year 1 24 27 64 72 0 0 54 100 1 2 59 98 

Year 2 19 19 79 81 0 0 89 100 10 11 81 89 

Year 3 20 20 80 80 15 15 88 85 15 14 89 86 

Year 4 23 24 74 76 12 12 91 88 12 12 92 90 

Year 5 24 29 59 71 14 13 92 87 24 21 80 79 

Year 6 21 19 87 81 7 8 77 92 10 11 78 89 
 
 

Tracking of All Cohorts from END 2023 to END 2024: Writing 

 2023 END 2024 MID 2024 END 

Below Below 
% 

At/Above At/Above 
% 

Below Below 
% 

At/Above At/Above 
% 

Below Below 
% 

At/Above At/Above 
% 

Year 1 26 30 62 71 0 0 54 100 1 2 59 98 

Year 2 32 33 66 67 0 0 89 100 11 12 80 88 

Year 3 35 35 65 65 17 17 86 83 18 17 86 83 

Year 4 29 30 68 70 12 12 91 88 17 16 83 84 

Year 5 28 34 55 66 21 20 85 80 27 23 87 77 

Year 6 28 26 80 74 8 10 76 90 12 13 76 87 

 
 
 
 



 
 
 
 

Tracking of All Cohorts from END 2023 to END 2024: Maths 

 2023 END 2024 MID 2024 END 

Below Below 
% 

At/Above At/Above 
% 

Below Below 
% 

At/Above At/Above 
% 

Below Below 
% 

At/Above At/Above 
% 

Year 1 9 10 79 90 0 0 54 100 1 2 59 98 

Year 2 25 26 73 75 0 0 89 100 5 5 86 95 

Year 3 35 35 65 65 15 15 88 85 14 13 90 87 

Year 4 24 25 73 75 3 3 100 97 4 4 100 96 

Year 5 22 27 61 73 14 13 92 87 25 21 89 79 

Year 6 20 19 88 82 4 5 80 95 6 7 82 93 
 
 

Tracking of Maori Student Cohort from END 2023 to END 2024: Reading 

 2023 END 2024 MID 2024 END 

Below Below 
% 

At At  
% 

Ab Ab  
% 

Below Below 
% 

At At  
% 

Ab Ab  
% 

Below Below 
% 

At At  
% 

Ab Ab  
% 

Year 1 1 50 1 50 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

Year 2 0 0 0 0 4 100 0 0 2 100 0 0 0 0 2 100 0 0 

Year 3 3 43 3 43 1 14 0 0 0 0 4 100 1 25 0 0 4 80 

Year 4 0 0 0 0 3 100 2 25 5 62 1 13 1 12 6 76 1 12 

Year 5 1 33 2 67 0 0 0 0 3 75 1 25 1 20 3 60 1 20 

Year 6 1 25 3 75 0 0 0 0 2 66 1 34 0 0 2 67 1 33 

 



 
 
 

Tracking of Maori Student Cohort from END 2023 to END 2024: Writing 

 2023 END 2024 MID 2024 END 

Below Below 
% 

At At  
% 

Ab Ab  
% 

Below Below 
% 

At At  
% 

Ab Ab  
% 

Below Below 
% 

At At  
% 

Ab Ab  
% 

Year 1 1 50 1 50 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

Year 2 2 50 2 50 0 0 0 0 2 100 0 0 0 0 2 100 0 0 

Year 3 3 43 4 57 0 0 0 0 4 100 0 0 1 20 4 80 0 0 

Year 4 0 0 2 67 1 33 2 25 6 75 0 0 2 25 6 75 0 0 

Year 5 1 33 2 67 0 0 1 25 2 50 1 25 1 20 3 60 1 20 

Year 6 1 25 3 75 0 0 0 0 3 100 0 0 0 0 3 100 0 0 
 
 

Tracking of Maori Student Cohort from END 2023 to END 2024: Maths 

 2023 END 2024 END 2024 END 

Below Below 
% 

At At  
% 

Ab Ab  
% 

Below Below 
% 

At At  
% 

Ab Ab  
% 

Below Below 
% 

At At  
% 

Ab Ab  
% 

Year 1 0 0 2 100 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

Year 2 2 50 2 50 0 0 0 0 1 50 1 50 0 0 1 50 1 50 

Year 3 3 43 4 57 0 0 0 0 4 100 0 0 0 0 5 100 0 0 

Year 4 0 0 3 100 0 0 1 12 7 88 0 0 1 12 7 88 0 0 

Year 5 2 67 1 33 0 0 0 0 5 100 0 0 1 20 4 80 0 0 

Year 6 1 25 3 75 0 0 0 0 2 67 1 33 0 0 2 67 1 33 

 
 



 

 
 

Tracking of Pasifika Student Cohort from END 2023 to END 2024: Reading 

 2023 END 2024 MID 2024 END 

Below Below 
% 

At At  
% 

Ab Ab  
% 

Below Below 
% 

At At  
% 

Ab Ab  
% 

Below Below 
% 

At At  
% 

Ab Ab  
% 

Year 1 4 50 3 38 1 12 0 0 8 100 0 0 1 10 9 90 0 0 

Year 2 3 50 3 50 0 0 0 0 8 89 1 11 4 40 6 60 0 0 

Year 3 2 33 4 67 0 0 2 33 4 67 0 0 2 33 4 67 0 0 

Year 4 1 25 2 50 1 25 1 14 6 86 0 0 2 22 7 78 0 0 

Year 5 1 33 2 67 0 0 1 25 2 50 1 25 1 25 3 75 0 0 

Year 6 0 0 2 67 1 33 0 0 3 100 0 0 1 20 4 80 0 0 
 
 

Tracking of Pasifika Student Cohort from END 2023 to END 2024: Writing 

 2023 END 2024 MID 2024 END 

Below Below 
% 

At At  
% 

Ab Ab  
% 

Below Below 
% 

At At  
% 

Ab Ab  
% 

Below Below 
% 

At At  
% 

Ab Ab  
% 

Year 1 5 62 3 38 0 0 0 0 8 100 0 0 1 10 9 90 0 0 

Year 2 5 83 1 17 0 0 0 0 9 100 0 0 4 40 6 60 0 0 

Year 3 2 33 4 67 0 0 2 33 4 67 0 0 2 33 4 67 0 0 

Year 4 1 25 3 75 0 0 1 14 6 86 0 0 3 33 6 67 0 0 

Year 5 1 33 2 67 0 0 1 25 3 75 0 0 1 25 3 75 0 0 

Year 6 0 0 3 100 0 0 0 0 3 100 0 0 1 20 4 80 0 0 

 
 



 
 
 

Tracking of Pasifika Student Cohort from END 2023 to END 2024: Maths 

 2023 END 2024 MID 2024 END 

Below Below 
% 

At At  
% 

Ab Ab  
% 

Below Below 
% 

At At  
% 

Ab Ab  
% 

Below Below 
% 

At At  
% 

Ab Ab  
% 

Year 1 2 25 6 75 0 0 0 0 8 100 0 0 1 10 9 90 0 0 

Year 2 5 83 1 17 0 0 0 0 9 100 0 0 3 30 7 70 0 0 

Year 3 1 17 5 83 0 0 3 50 3 50 0 0 3 50 3 50 0 0 

Year 4 2 50 2 50 0 0 1 14 6 86 0 0 2 22 7 78 0 0 

Year 5 1 33 2 67 0 0 1 25 3 75 0 0 1 25 3 75 0 0 

Year 6 1 33 2 67 0 0 0 0 3 100 0 0 1 20 4 80 0 0 

 
 
 
 
 





Compliance with the Education and Training Act 2020 requirements to be a good 
employer for the year ending 31 December 2024 

Good employer policies should include provisions for an Equal Employment 
Opportunities (EEO) programme/policy . The Ministry of Education monitors these 
policies: 

Reporting on Equal Employment Opportunities (EEO) 
Programme/Policy 

YES NO 

Do you operate an EEO programme/policy?  x 

Has this policy or programme been made available to staff?  x 

Does your EEO programme/policy include training to raise 
awareness of issues which may impact EEO? 

 x 

Has your EEO programme/policy appointed someone to 
coordinate compliance with its requirements? 

 x 

Does your EEO programme/policy provide for regular 
reporting on compliance with the policy and/or achievements 
under the policy? 

 x 

Does your EEO programme/policy set priorities and 
objectives? 

 x 

The following questions address key aspects of compliance with a good employer 
policy:   

Reporting on the principles of being a Good Employer 

 



How have you met your 
obligations to provide 
good working 
conditions? 

What is your equal 
employment 
opportunities 
programme? 

How have you been 
fulfilling this 
programme? 

How do you practise 
impartial selection of 
suitably qualified persons 
for appointment? 

Employer Responsibility Policy 

Botany Downs School board acts as a good employer and takes all reasonable 
steps to build working relationships based on trust, confidence, and good faith. 
The board treats employees fairly and properly in all aspects of their employment 
as required by the Public Service Act 2020, and complies with legislation on 
employment and personnel matters. The board complies with the conditions 
contained in employment contracts for teaching and non-teaching staff. 

The board ensures strong leadership by recognising the principal as the school's 
educational leader, the chief executive, and an employee of the board. The board: 

● appoints the principal, through the appointment committee
● appraises the principal
● works transparently and positively with the principal
● ensures delegations to the principal are robust and regularly reviewed.

The board meets reporting and administrative requirements by: 

● referring to the school's Equal Employment Opportunities policy in its
annual report on the extent of its compliance as a good employer

● ensuring that systems are in place for keeping employee files safe and
secure.

Support for school employees 

The board: 

● takes all steps, so far as is reasonably practicable, to meet its primary duty
of care obligations to ensure good and safe working conditions for
employees and responds to all reasonable concerns and requests made
by employees

● considers staff health and wellbeing (hauora) and work-life balance, and
will consider applications for flexible working arrangements

● ensures that all employees maintain proper standards of integrity and
conduct, and a concern for the safety and wellbeing of students,
colleagues, and public interest

● promotes high levels of staff performance through:
● performance management and professional development

(including budgeting for training and development programmes
intended to enhance the abilities of individual employees)

● acknowledgement of staff achievements
● salary units and classroom release time.

 

https://botanydowns.schooldocs.co.nz/10193.htm
https://botanydowns.schooldocs.co.nz/9095.htm
https://botanydowns.schooldocs.co.nz/6483.htm
https://botanydowns.schooldocs.co.nz/12959.htm
https://botanydowns.schooldocs.co.nz/13509.htm
https://botanydowns.schooldocs.co.nz/13509.htm
https://botanydowns.schooldocs.co.nz/41353.htm
https://botanydowns.schooldocs.co.nz/44997.htm
https://botanydowns.schooldocs.co.nz/10370.htm
https://botanydowns.schooldocs.co.nz/10370.htm
https://botanydowns.schooldocs.co.nz/11808.htm
https://botanydowns.schooldocs.co.nz/41353.htm
https://botanydowns.schooldocs.co.nz/9087.htm
https://botanydowns.schooldocs.co.nz/443.htm
https://botanydowns.schooldocs.co.nz/10970.htm


● deals effectively and fairly with any concerns through the concerns and
complaints and protected disclosure procedures.

Recruitment and appointments 

The board delegates the recruitment and appointment process to the principal 
and senior management but may be represented in appointment committees. The 
board and delegate(s) endeavour to appoint appropriately trained and qualified 
staff to all teaching and non-teaching positions, and to find the best person for 
the position. 

Student wellbeing and safety 

The board recognises the need to ensure the safety of students and mitigates 
students being placed at risk by the actions of employees, through: 

● proactive policies, procedures, and actions related to student wellbeing
and safety

● robust recruitment (including reference checking), appointment, and
induction processes, including complying with the Children's Act 2014

● annual reports from the principal on the registration, certification,
attestation, and police vetting of staff, and reports on appointments and
any support provided to teachers

● information, in committee, from the principal regarding concerns and
complaints raised about staff, and the actions taken

● compliance with the mandatory reporting requirements to the Teaching
Council under the Education and Training Act 2020 regarding staff
dismissals, resignations, complaints, serious misconduct, and competence.

Appointment Procedure 

Botany Downs School is an equal opportunities employer. We appoint 
appropriately trained and qualified staff to all teaching and non-teaching 
positions, and strive to find the best person for each position. We uphold our 
commitment to te Tiriti o Waitangi through our vision and strategic plan to reflect 
tikanga Māori. 

Our appointment process meets the requirements of the Children's Act 2014. 

The board always manages the recruitment and appointment of a principal. For 
other vacancies, the board delegates the recruitment and appointment process to 
the principal and senior management but may also be represented on the 
appointment committee. 

 

https://botanydowns.schooldocs.co.nz/12727.htm
https://botanydowns.schooldocs.co.nz/12727.htm
https://botanydowns.schooldocs.co.nz/11892.htm
https://botanydowns.schooldocs.co.nz/10193.htm
https://botanydowns.schooldocs.co.nz/11808.htm
https://botanydowns.schooldocs.co.nz/11808.htm
https://botanydowns.schooldocs.co.nz/11786.htm
https://botanydowns.schooldocs.co.nz/11774.htm
https://botanydowns.schooldocs.co.nz/9243.htm
https://botanydowns.schooldocs.co.nz/12727.htm
https://botanydowns.schooldocs.co.nz/12727.htm
https://teachingcouncil.nz/professional-practice/?stage=Live
https://botanydowns.schooldocs.co.nz/6483.htm
https://botanydowns.schooldocs.co.nz/7547.htm


We maintain transparency and fairness as important principles for any 
appointment, especially those involving related party transactions. 

The principal 
and senior 
management 

1
. 

Determine whether a vacancy exists, and what kind  
of vacancy it is, i.e., permanent or fixed-term. Fixed-term 
employment is only offered if it meets the criteria specified 
in the relevant employment agreement. 
2. Prepare an application package.
3. Advertise the position.
Notify the vacancy according to the terms of the relevant
employment agreement, in a way that enables suitably
qualified people to apply for the position.

4
. 

Form an appointment committee based on agreed 
delegations. 
All appointment committee meetings are deemed to be 
“public excluded” meetings of a board committee in terms 
of the Local Government Official Information and Meetings 
Act. 

Administratio
n staff 

5
. 

Receive the applications and acknowledge them with a 
standard letter or email. Keep them confidential and secure. 

Appointment 
committee 

6
. 

Shortlist applicants. 
Use the new employee checklist to ensure all proper checks 
are undertaken before, during, and after the interview 
process. 
If there are no suitable applicants, re-advertise the position. 

7
. 

Conduct interviews and complete all reference and 
background checks. 
Reference checking may be carried out before interviews. 

8
. 

Make an appointment. 

 

https://botanydowns.schooldocs.co.nz/10384.htm
https://botanydowns.schooldocs.co.nz/10193.htm
https://botanydowns.schooldocs.co.nz/11783.htm
https://botanydowns.schooldocs.co.nz/NewEmployeeChecklist.docx
https://botanydowns.schooldocs.co.nz/11784.htm
https://botanydowns.schooldocs.co.nz/11786.htm
https://botanydowns.schooldocs.co.nz/11786.htm
https://botanydowns.schooldocs.co.nz/11785.htm


9
. 

Make sure all the required documentation is completed and 
filed in the employee's file. 

1
0
. 

Notify unsuccessful interviewed candidates by email or 
phone. Send written notification to all candidates, and 
delete or destroy their documentation. 

The principal assures the board that this policy is being implemented correctly, 
including appointment committee delegations, and referee/background checks. 
See Self-Review and Board Assurances. 

Employment Agreements 

At Botany Downs School, we ensure that all decisions concerning employment 
are made in accordance with the applicable employment agreement and relevant 
legislation. 

We consider the relationship between policies, employment agreements, and 
legislation. 

● If there is any conflict between our policies and procedures and the
employment agreement, we abide by the employment agreement.

● If there is any conflict between legislation and the employment
agreement, we abide by whichever provides more favourable terms for an
employee.

Collective agreements 

Most staff at our school are covered by a collective agreement, which sets out 
terms and conditions for their employment. 

See the Ministry of Education Collective agreements for conditions relating to: 

● principals
● teachers
● other school staff.

Individual agreements 

Any employee who opts out of joining a union (or is in a role not covered by a 
collective agreement) signs an individual employment agreement (IEA). We use 
the IEA templates provided by the Ministry of Education where relevant. For most 
staff, the IEA provides the same terms and conditions as the relevant collective 
agreement. 

 

https://botanydowns.schooldocs.co.nz/12959.htm
https://botanydowns.schooldocs.co.nz/9243.htm
http://www.education.govt.nz/school/people-and-employment/employment-agreements/collective-agreements/


See the Ministry of Education for more information about Individual employment 
agreements . 

How are you recognising, 

− The aims and
aspirations of
Maori,

− The employment
requirements of
Maori, and

− Greater
involvement of
Maori in the
Education service?

Removing barriers to Māori employment by providing equal education and work 
opportunities, removing discriminatory recruitment practices, unsafe work 
environments and wage disparities. 

Understanding and respecting te ao Māori and tikanga-based concepts will be 
critical for engaging with Māori and adopting culturally appropriate processes. 

How have you enhanced 
the abilities of individual 
employees? 

We have a Professional Learning Plan in place for each staff member. 

We work collaboratively together using Coaching to support and grow staff with 
their Professional Growth Cycle. 

Teacher Professional Growth Cycle 

The professional growth cycle takes a holistic approach to performance 
management that looks for how the Standards for the Teaching Profession | Ngā 
Paerewa mō te Umanga Whakaakoranga (the standards) are reflected in 
everyday teaching. It is a model based on professional judgement and trust. 

The principal, as professional leader of the school, facilitates a common 
understanding of the standards, and staff at Botany Downs School engage in 
professional learning aligned with the standards. Our professional growth cycle 
reinforces professional learning and development to ensure teaching is 
future-focused and supports student learning. 

The principal is responsible for designing and implementing an annual 
professional growth cycle for teaching staff, which may include: 

● professional conversations
● lesson observations
● reflective practice
● professional learning and development.

Teachers have opportunities to discuss and receive feedback on their practice, and 
documentation may be kept of any elements related to the above. 

Attestation 

 

http://www.education.govt.nz/school/people-and-employment/employment-agreements/individual-employment-agreements/
http://www.education.govt.nz/school/people-and-employment/employment-agreements/individual-employment-agreements/
https://teachingcouncil.nz/assets/Files/Code-and-Standards/Our-Code-Our-Standards-Nga-Tikanga-Matatika-Nga-Paerewa.pdf
https://teachingcouncil.nz/assets/Files/Code-and-Standards/Our-Code-Our-Standards-Nga-Tikanga-Matatika-Nga-Paerewa.pdf


Attestation against the standards is required to support an initial application and 
renewal for registration of the practising certificate to the Teaching Council of 
New Zealand. The principal endorses the issue/renewal of a practising certificate 
based on the teacher's participation in the professional growth cycle. 

The principal also completes an annual attestation of teachers against the 
professional standards for salary purposes. Attestation involves comparing each 
teacher’s performance against the relevant professional standards to confirm that 
they have met the standards required. The professional standards are supplied as 
an appendix to the employment agreement. 

If the principal cannot attest that a teacher has met the standards, salary 
progression can be deferred, and a support or competency process started or 
continued. Further information is available in the relevant employment 
agreement. 

Competency 

If the principal has further concerns about a teacher meeting the standards, they 
will discuss it with the teacher and provide support for improvement. Ongoing 
concerns are dealt with through the performance management processes 
outlined in employment agreements, and guidance from the Teaching Council. 

How are you recognising 
the employment 
requirements of women? 

The Equal Employment Opportunities policy ensures that all employees and 
applicants for employment are treated according to their skills, qualifications, 
abilities, and aptitudes, without bias or discrimination. 

How are you recognising 
the employment 
requirements of persons 
with disabilities? 

We meet all equal employment opportunity requirements (see above) 

 

https://www.education.govt.nz/school/people-and-employment/employment-agreements/
https://www.education.govt.nz/school/people-and-employment/employment-agreements/


Effect to Te Tiriti o Waitangi At Botany Downs School 

Te Tiriti o Waitangi 

Te Tiriti o Waitangi is one of Aotearoa New Zealand's founding documents and represents the binding contract 
between Māori and the Crown. Botany Downs School recognises our role and responsibility to honour and give 
effect to te Tiriti o Waitangi. 

Under the Education and Training Act 2020, a primary objective of the board of Botany Downs School is giving 
effect to te Tiriti o Waitangi. We do this by: 

● working to ensure our plans, policies, and local curriculum reflect local tikanga Māori, mātauranga Māori,
and te ao Māori

● taking all reasonable steps to make instruction available in tikanga Māori and te reo Māori
● achieving equitable outcomes for Māori students
● providing opportunities for learners to appreciate the importance of te Tiriti o Waitangi and te reo Māori.

Botany Downs School works from the principles of partnership, protection, and participation to meet our 
obligations under te Tiriti o Waitangi. These principles reflect the three articles of te Tiriti. 

Partnership 

Botany Downs School aims to work in partnership with our local Māori community to support 
rangatiratanga/self-determination. We actively seek the guidance of our local Māori community to help us better 
meet the needs of our ākonga Māori and ensure they experience educational success as Māori. 

We consult with our local Māori community on the development of our charter/strategic plan to make sure it 
reflects and upholds appropriate tikanga Māori and te ao Māori. We seek opportunities to collaborate with Māori to 
invest in, develop, and deliver Māori-medium learning (NELP Priority 2). 

Protection 

Botany Downs School actively protects and upholds mātauranga Māori, te reo Māori, and tikanga Māori, and 
ensures they are meaningfully incorporated into the everyday life of our school (NELP Objective 5). We actively 

engage with Ka Hikitia Ka Hāpaitia . 

We take all reasonable steps to make instruction available in te reo Māori and tikanga Māori. 

 

https://botanydowns.schooldocs.co.nz/13408.htm
https://education.govt.nz/our-work/overall-strategies-and-policies/ka-hikitia-ka-hapaitia


We support our teachers to build their teaching capability, knowledge, and skills in te reo Māori and tikanga Māori. 
We provide opportunities for teachers to develop their understanding and practice of culturally responsive 
teaching that takes into account ākonga contexts (NELP Priority 6). 

Participation 

Botany Downs School has high aspirations for every student. We encourage the participation and engagement of 
students and their whānau in all aspects of school life. 

Our relationships with our school community help us meet the needs of all students and sustain their identities, 
languages, and cultures. The participation of whānau and our wider Māori community actively informs the way we 
design and deliver education to ensure ākonga Māori experience educational success as Māori (NELP Priority 2). 

At Botany Downs School we acknowledge New Zealand’s bicultural society by recognising our 
Māori community. Implicit in understanding the bicultural nature of New Zealand is 
understanding that culture can be defined at a physical, emotional and spiritual level.   

Botany Downs School is committed to providing students with educational experiences designed 
specifically to assist in understanding the principles upheld by the Treaty of Waitangi. The Board 
requires that teachers demonstrate knowledge of the Treaty of Waitangi and Te  Reo Me Ona 
Tikanga and that this is evident in classroom programmes.   

More specifically: 

Tikanga Māori and Te Reo is appropriately integrated into curriculum areas by using greetings, 
waiata, arts and crafts, sports and other aspects of Tikanga Māori in school and community events 
such as concerts and official functions.   

Teachers will actively plan programmes often through inquiry learning, that reflect Māori Tikanga 
within classrooms, supporting Maori students to achieve success.   

Teachers will consider and reflect on their programmes, their approach to Māori students, their 
classroom environment (including seating arrangements) and their contact with Whanau, and make 
any changes or improvements necessary for a particular child’s success in learning.   

Students will be provided with opportunities to learn in and about Te Reo Māori and Tikanga Māori 
and will be provided with appropriate cultural experiences.   
Tolerance and understanding of different cultures and values will be practical and expected in the school 
environment, whilst embracing the principles of the Treaty of Waitangi.  

 



The school further demonstrates this commitment by providing human resources for teachers to oversee “All 
things Māori”. These roles include:   

Coordinating communication with whanau, including engaging and developing reciprocal 
relationships with our local Māori  community to build strong collaboration. Utilise our Kahui 
Ako.   

Managing budget to successfully promote, support and resource the integration of te reo and tikanga 
Māori into our kura and to ensure  that our Māori students enjoy and achieve educational success as 
Māori. 

Overseeing the promotion and integration of te reo and tikanga Māori throughout our kura.  

Organising powhiri for our kura at appropriate events.  

Providing support and instruction in waiata and kapa haka. 

Supporting other teachers through the development of easy-to-use units and resources to 
integrate te reo and tikanga Māori into  everyday classroom programmes   

Supporting whanau and friends to ignite and sustain a commitment to and respect, passion and 
drive for the integration of te reo and  tikanga Māori into our kura, and for bringing the vision of Ka 
Hikitia to life in our kura   

As part of reporting to the Board of Trustees on student achievement, the Principal will report 
specifically on Māori achievement. The  Principal oversees the development of school programmes 
towards improving Maori students’ learning outcomes. The school will continue  to robustly 
measure Māori student achievements in academia but also success in a variety of areas such as the 
arts, sport, leadership etc .  
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